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ABSTRACT

The document is the result of a research that aimed to examine the effects of the didactic
strategies of pronunciation in the oral intelligibility of seventh grade English students in the
public school Monsefior Ramén Arcila in Cali. For this purpose, a qualitative approach
methodology was developed; the tools used to collect the information and to observe the
progress of the process were: the diagnostic test, the application of a didactic sequence and the
final test. The main aspect evaluated was intelligibility as a key component in pronunciation, in
relation to reading and oral interaction. In the end, it is concluded that although the students did
not improve their intelligibility process, they were able to identify the difficulties and seek

learning strategies to improve it.

Key words: Intelligibility, pronunciation, oral interaction, didactic strategies.
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INTRODUCTION

Initially, the document presents the justification section where the reasons for the
decision to carry out the research are mentioned; then the objectives that guided the activities
carried out are described, followed by the theoretical framework in which a review of both
analytical and research documents was made, in which the concepts that served for the
interpretation and reflection of the results obtained were addressed; The methodology
implemented is then described, describing the approach and the activities designed and
implemented; the results and discussion are then presented, to close with the final section of

conclusions.

This study seeks to explore and apply different pronunciation learning strategies to
strengthen students’ oral intelligibility in their oral interaction in the English class as proposed by
Pawlak (2010a) characterized PLS as “deliberate actions and thoughts that are consciously
employed, often in a logical sequence, for learning and gaining greater control over the use of
various aspects of pronunciation” (p. 191). These strategies are intended to be applied in a public

institution Monsefior Ramon Arcila located in a neighborhood the eastern section of Cali.

During the time that | have been a teacher at the public institution, | have noticed students
in secondary and to be more specific the students of 7" grade have had a very difficult time with
the pronunciation. Some possible reasons that might be causing this problem can be considered
that, during primary school, students do not have enough exposure to the language. In most of
the public schools in Cali, the intensity of English in elementary school is of one hour a week;
sometimes this might change because of the teachers’ absence or other difficulties that might

make the process of second language slower. Second, primary school teachers in the majority are
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not English teachers or are not specialized in teaching of the L2 (this is the case at the

institution). This is also an important situation because there is a lack of knowledge in the
approach or even in the pronunciation and this might create a fossilization in a student’s
pronunciation that might lead the students not being intelligible because of a missed pronounced
word that was not corrected since the early school years. Even though in high school from sixth
to eleventh grade the intensity of English lessons has an increase of three hours per class. Since
the process in the early school years or primary has been very slow the students begin high
school with very little pronunciation abilities and a more difficult intelligibility during oral

interactions.

Bilingualism plays an important role taking into account the objective of the Colombia
Bilinglie 2018-2022 program, which I quote again “Strengthen the teaching and learning of
foreign languages in Preschool, Basic and Middle Education to guarantee comprehensive
training, the development of competencies of global citizenship and of the XXI century, and
promote the generation of cultural, academic, social and professional opportunities according to

the needs of educational institutions and regions”. As Silvia Valencia (2005: 1) explains,

As a result of globalization and widespread use of English worldwide, the term
‘bilingliismo’ has acquired a different meaning in the Colombian context. It is used by
many . . . to refer almost exclusively to Spanish/English bilingualism. . .. This focus on
Spanish/English bilingualism now predominates and the other dimensions of

multilingualism and cultural difference in Colombia are often ignored.

This is very true, especially if we think of the Ministry of Education (M.E.N.) promotion

of the National Bilingual Programme (2004-2010) a project which aims at ensuring that,
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“Colombian citizens will be able to communicate through English with internationally

comparable standards. This will contribute to the insertion of the country in the processes of

universal communication, the global economy and cultural openness” (M.E.N. presentation,

2006).

It is worth noting the importance that the Ministry of Education is giving to this issue of
national interest, however, the efforts made by those who are directly responsible for the
implementation of the plan and the strategies for the orientation of the English language in the
public institutions and more in primary school, continue to lack on a clear criterion, investment
in teacher qualification and pedagogical strategies that really give weight to this proposal. As it is
mentioned by English Language Teaching in its Social Context: A reader (pp. 147-166). One
condition for these to be successful is to guarantee that national citizens dominate the mastery of
English, the language of international businesses, so they can truly take advantage of the
opportunities of an internationalized economy. This is in reference to the different programs for

internationalization of the economy. For the reasons given the following question comes up.

How the implementation of pronunciation didactic strategy affects seven grade ELT

students’ oral intelligibility in the public school Monsefior Ramon Arcila in Cali?

Context of the study

This study was made at a public institution in Cali, which teaches from preschool to high
school finishing in eleventh grades. The institution has a partnership with another governmental
institution called SENA (Servicio Nacional de Aprendizaje), at the end of the 11" grade school
year and after achieving all the requirements the students receives and academic high school

diploma and a technological diploma in these different areas of study: accounting transactions,

8



UNIVERSIDAD . .
ICESI University
I C E S I MA in Teaching English as a Foreign Language

metalwork, electricity and assembly and maintenance of computer equipment. In specificity the

seventh-grade students have a three-hour intensity in English lessons divided in two sessions,
one is 110 minutes and the second is of 55 minutes. During these sessions the teacher implies
everything related to the learning of the second language learning. The class begins with an
introduction to what is going to be the topic for the day and what are some of the tools used to
practice. The methodology that is used to teach the lessons is the communicative language
teaching. The method helps the students to get some ideas of situations based on their context
and possible situations that they might face in the future. The group consists of thirty-five (35)
students but the number that were used to make this study was of six (6) students divided in,
three boys and three girls. The rest of the group was not able to participate due to connection

problems and absenteeism.
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1. JUSTIFICATION

This research is one more step to work on intelligibility considering the different
strategies that were used during the development of the research. These activities could be
developed and evaluated at the end of the process. Taking as a reference the charts describing the
results obtained by the students in the activities carried out in the framework of the pronunciation

strategies, from the pre-test and post-test.

For teachers who are interested in pursuing this same line of research, the document
presented here can serve as a reference because the topic addressed had no previous studies at the

national and local level that could offer clues at the contextual level in relation to intelligibility.

On the other hand, it can be considered that, by conducting group interviews with
students in an educational setting similar to the one addressed in the research, it can be a way to
motivate students to make use of more effective strategies, at the same time favoring the use of
the International Phonetic Alphabet (IPA), because this, in practice contributes to the need to
pronounce well in order to communicate correctly, a situation that can be useful inside and
outside the classroom when students are motivated to do it constantly, especially because foreign
language teachers do not usually give importance to this aspect, especially because it contributes

to improve the academic performance of students when they are learning English.

The information about the English teaching process in the context where | work allows
me to state that students have difficulties in making a favorable pronunciation for them to learn
this language, a situation related to the few hours dedicated to teaching that they had in
elementary school. However, according to what is found in the book "Speaking and Instructed

Foreign Language Acquisition”, Pawlak, M., & Szyszka, M. (2018). the writers asked questions

10
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to a group of students about their opinion on the ability to speak, they responded that speaking

must be taught and also learned, it is then to be understood that there are two processes, which
must be reinforced especially in a non-English speaking country like the one we live in. Students

have difficulties pronouncing words, particularly, segmental sounds accurately.

There is little fluency in the segmental sounds, which is complemented by the motivation
that the students have when they must learn a foreign language, because they are not interested
or simply cannot see the dimension and the advantages it would bring them in the future,

especially for the academic and professional training field.

In this sense, it is important to do research on the effects of pronunciation strategies on
students’ oral intelligibility research, because this can help teachers identify more effective ways
to develop students’ intelligibility and add more to the academic conversation, since there is not
much literature about this subject. With PLS (Pronunciation Learning Strategies), | will make
use of those that are within reach and thereby contribute to the students’ ability to improve their
pronunciation skills, as Pawlak (2010) has suggested when characterizing PLS "deliberate
actions and thoughts that are consciously employed, often in a logical sequence, to learn and gain

greater control over the use of various aspects of pronunciation™ (p. 191).

Finally, it is important that the different strategies available for use with PLS, are key
when fostering good pronunciation, apropos of Oxford's (1990) language learning strategies,
when considering that, pronunciation learning strategies can be defined as "specific actions taken
by the learner to make learning [pronunciation] easier, faster, more enjoyable, more self-directed,

more effective, and more transferable. to new situations” (p. 8).

11
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Currently, at least two taxonomies of pronunciation learning strategies are described in

the SLA literature. The first taxonomy, provided by Peterson (2000), based on his pioneering
study, is based on Oxford's (1990) classification, and consists of six groups of strategies, 12
strategies and 43 tactics. The second taxonomy of pronunciation learning strategies was

proposed by Eckstein (2007).

This taxonomy is different from other strategy taxonomies in that it is not based on
Oxford's (1990) work but on Kolb's (1984) learning construct. Eckstein (2007) listed 28
pronunciation learning strategies and related them to four stages of pronunciation acquisition and
one additional category, namely motivation. In the first stage, called concrete experience,
learners use pronunciation learning strategies related to input and practice. In the second stage,
called observation reflection on observation, learners use strategies related to observation and
feedback. In the third stage, called abstract conceptualization, learners hypothesize about target
language pronunciation. In the fourth stage, which is called action based on a new
conceptualization, learners test the hypotheses formulated in the previous stage. The last
component, namely motivational strategies, was added because research clearly indicates that

motivation is a powerful factor in learning target language pronunciation.

12
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2. OBJECTIVES

2.1 General objective

To examine the effects of pronunciation didactic strategies on seven grade ELT English

students’ oral intelligibility in the public school Monsefior Ramon Arcila in Cali.

2.2 Specific objectives

e To identify students’ weaknesses in segmental and suprasegmental sounds in oral speech
in the language classroom.

e To determine students’ oral performance in the segmental and suprasegmental sounds,
identified as weak in the students’ diagnostic, after the implementation of the strategies.

e To analyze possible factors affecting students’ segmental and suprasegmental sounds in
the pronunciation learning strategies.

e To describe students’ and teachers’ experience and reflection of the pronunciation

strategies implemented.

13
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3. THEORETICAL FRAMEWOK

This section presents the key concepts that allows the understanding on how a correct
pronunciation can improve intelligibility, a situation that is related to oral interaction, as it is an
important concept because it offers the elements for the activities carried out by students to have
an impact on intelligibility, at the same time it is complemented by the variation of pronunciation
when what is being pronounced is put in context; In this sense, it is about understanding how this
can be key for the teaching of a second language, in this case English, and its relationship with

the bilingualism proposal that should be implemented in the classroom.

In this part of the document, | want to present the different concepts that will be
transmitted during the research process. As part of the learning process, for any language learner,
the four basic skills to develop should be kept in mind, these are: reading, listening, writing, and
speaking; | want to highlight the oral interaction considering that, this is going to be a key axis
within the research. | consider that speaking is a very important skill, especially because it has to
do with oral interaction and intelligibility during a conversation and no matter how well one
knows a certain language, speaking formally or informally will serve as a means of
communication.

The ability to speak is one of the most important skills to learn a language, but that is
possible if by doing so the interlocutor is able to understand what is being said, that is where
intelligibility plays an important role in the learner’s oral performance, a major paradigm or idea
that English teachers have is that we must teach students pronunciation to sound like NS (native
speakers) taking the book Intelligibility, Oral Communication, and the Teaching of

Pronunciation by John M. Levis (2018).

14
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With this theory the focus point of the research will be expanded. which is intelligibility

in the learner's oral performance, a big paradigm or idea that English teachers have is that we
should teach students pronunciation so that they can sound like NS (native speakers) taking the
book Intelligibility, Oral Communication, and the Teaching of Pronunciation by John M. Levis
as a reference.

| have also focused on oral interaction (Szyszka, 2017) which are the different types of
use that teachers can have to perform conversational practices and communicative exercises
during a planned activity. As cited by Szyszka, M. (2017) where she refers to the many (ILD) or
individual learner differences that could inhibit or accelerate learning; which means that as
teachers we must be mindful of the different learning styles and cultures involved in institutions.

| also want to present some of the pronunciation learning strategies (PLS) (Tergujeff,
2013), also referenced by (Eckstein, 2007, p. 14) The field of pronunciation learning strategies is
the domain that links pronunciation learning and instruction with language learning strategies.
which will help me to get ideas to use during the assessment process of language learners.

In addition, from the PLS I will be using the book "How to Teach Speaking by Scott
Thornbury" this guide will be taken into account when planning the different assessments to the
focus groups. As stated (Thornbury, 2005, p. iv) speaking is much more than the ability to form
grammatically correct sentences and then pronounce them, with this idea in mind I need to
choose what information to give the students during our conversational planning and the
development. Other points addressed in this part of the paper were pronunciation variance (Volin

& Skarnitzl, 2018), second language teaching (Oxford, 2017; Rodriguez, 2015; MEN 2016).

15
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3.1 Intelligibility in the oral performance

This issue is supremely important when speaking a foreign language, it complements
pronunciation and has been considered one of the most difficult aspects of English for Spanish
speakers due to the differences that exist between the two languages, it makes the goal of having
an intelligible pronunciation extremely difficult to achieve (Calvo, 2013). As a definition given
by Levis (2018) by intelligibility, we mean that "a speaker's message is actually understood by a
listener". This is taken into consideration when the teacher always expects the student to sound
like a native speaker, this is usually difficult. to obtain considering the importance of the topics

mentioned above.

According to Rodriguez, Mijares, Trujillo, Ceballos and Ferro (2014) intelligibility can
be defined as the degree to which a message can be understood,; it is part of speech and can be
influenced by several factors, including accent and intonation, the listener's ability to predict the
parts that make up the message, the ability to identify pauses within sentences and the
grammatical complexity with which they are constructed, as well as the speed with which

messages are transmitted.

This means that intelligibility is an action that depends on the pronunciation made by a
speaker of the language in front of an interlocutor, the ability to convey the message as clearly as
possible, but whoever receives it must grasp it and decipher it quickly, so that the pauses and the
speed with which oral interaction is developed is what allows it to be understood clearly and

forcefully.

In accordance with the above, Pérez and Sanaphre (2022) in an investigation that

examined the degree of intelligibility presented by the deaf occlusive phonemes /ph, th, kh/ of

16
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English, in an initial position of the word when pronounced by Mexican students of English who

were heard by American English speakers, created an intelligibility test where students had to
pronounce words with these phonemes and the evaluators had to write what they thought they
had heard. The most outstanding result of the research is that the absence of aspiration can
generate difficulties for intelligibility in the phoneme /ph/ and a less serious affectation in that
which corresponds to the phonemes /th/ and /kh/, which is why they conclude that teachers who

teach Mexican students should focus on the aspirated pronunciation of /ph/.

Hogan (2012) considers that intelligibility is the best way to approach teaching because it
is not a matter of making non-native speakers of English pretend to have the same way of
pronouncing words; it is a matter of making English understandable to native speakers. This
makes sense if it is possible to understand that spelling and pronunciation are not directly related
within this language, for this reason speech-related intelligibility will depend on segmental and

suprasegmental factors.

For Garcia (2018) intelligibility is fundamental due to the need to make oneself
understood in a language like English, the reason is the amount of variations that this language
has make them look for strategies to achieve speech learning objectives for oral interaction
between native and non-native speakers, it does not matter if the accent is foreign, what matters
is that a message can be made to be understood, because at the end of the day it is about

communicating.

In most English teaching courses and advertising about speaking English, it is not heard
that the student will be able to be understood when speaking because some people are concerned

about the comprehensibility of sound or intelligible speech. During the research, one of the

17
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activities to improve students' intelligibility is to do different activities and this should help with

sounds and utterances. Intelligibility should not be a matter of having an accent or trying to
sound like a native speaker, the term intelligibility refers to how the speaker is understood by a

listener of the same language.

3.2 Oral interaction

On this first concept | want to remark the importance of the oral interaction. This concept
is very important because during the language teaching the teachers’ or me in this case tend to
focus on the oral interaction but not so much as a means of the students’ ability to perform well,
but rather in a basic interpretation of what he/she wants or needs to refer. This is also part of the
learning texts that are used in the classroom which can come in handy now of developing a
communicative activity with the students. As it is seen in the Modern Language Journal (2019)
“At present, the majority of commercially produced FL course books seem to adopt a largely
controlled, form-focused approach to teaching oral interaction (e.g., Burns & Hill, 2013;
Gbémez-Rodriguez, 2010). This means that most textbooks follow specific exercises. One of the
exercises is the pre-scripted role play. It provides learners with pre-structured interactional
situations in which speakers’ roles are prescribed and known to both learners, and furthermore
supply learners with language instructions (e.g., grammatical, or lexical encoding, translation or
responding to L1 content clues) which are prepared prior to the interaction. With this type of
material and different conversation activities based on previously prepared and guided by books,

students are getting to practice the speaking ability.”

18
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3.3 Variance in pronunciation

The variance or variation in pronunciation has different aspects where one can consider
that there are two types of pronunciation either correct or incorrect the native and the non-native
pronunciation. As it was said by (Volin and Skarnitzl, 2018), the range used by non-native
speakers is expected to vary, with the target defined as the production of parameter values
sufficient to mark the contrast at the category level. It is important to note that this implies the
methodology that must be taken into consideration by the English teacher. In (Lippi-Green,
2012: 45) What we call L1 accent is really no more than what we have been discussing all along:
structured variation in language. Most usually we use geography as the first line of demarcation:
a Maine accent, a New Orleans accent, an Appalachian accent, a Utah accent. But there are also
socially bound clusters of features which are superimposed on the geographic: Native American
accents, Black accents, Jewish accents. Gender, race, ethnicity, income, religion — these and
other social identities are often clearly marked by means of choice between linguistic variants.
This is one of the reasons of the argument of the topic on the research paper in which there are
special differences between people of different spoken backgrounds within the same country,
keeping in mind that their L1 is the Spanish. The teaching of pronunciation is not given the same
importance compared to the other aspects of the language mentioned above (Bartoli, 2005). This
matter, added to the fact that pronunciation is one of the most difficult aspects of English for
Spanish speakers due to the differences that exist between both languages, makes the goal of

having an intelligible pronunciation extremely challenging to reach (Calvo, 2013).
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3.4 Second language teaching (English)

Another Very important topic is the approach on the ELT, and to me this is very
important in the correct way | approach the teaching because of the context that I normally work
in. When there is any oral interaction between the students it is very important that the students
can practice using the different types of vocabulary that we have practiced during the online
sessions, another very important method for evaluation is the preparation of dialogues, with this
way the students are able to practice the writing and speaking abilities. This type of material and
interaction is referred by Herazo Rivera (2010) by saying different ways in which they can
interact meaningfully have come to be favored in classrooms. The history of language teaching
shows an enormous variety of theoretical assumptions and pedagogical tendencies. As Knight
(2001) points out, research and developments in many disciplines such as linguistics, psychology
and education have shaped the ways of teaching English throughout history. This is an important
point by the writer because as ELT (English Language Teachers), psychology is a key part of the

students learning process on acquiring the L2.
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4. METHODOLOGY

The qualitative approach was the best way to obtain the different information to analyze
how the implementation of pronunciation learning strategies affects students’ oral intelligibility,
since it allows describing how teacher and students carry the activities, understand the teaching
and learning practices involved and outcomes. The data will be used with a descriptive purpose,
particularly, to show some learning outcomes and progress of the different stages from the
activities. The study was carried out with 6 students from the course. And the small group was
made up of three boys and three girls from ages twelve to fourteen years old. There were 35
students originally, but since classes were done virtually, most of the students missed classes
because of connectivity problems: many of the students belong to socioeconomical strata of 1
and 2. Most of the students who did not attend the online sessions do not have financial resources
to have access to equipment and internet at home. The experience took three (3) months,
February, March, and April, the classes were held on Wednesdays from 7:25 am to 9:15 am and
Fridays from 10:30 am — 11:25 the total number of sessions in which the process was
implemented was 20, during these months and sessions all the data was collected and analyzed.
To complete the methodology there will be a focus group interview to obtain the reflection from

the different actors of the research.

This research is descriptive because it only seeks to show the results of the activities
implemented; it is important to remember that descriptive studies are only limited to showing
aspects of reality, seeking to be as accurate as possible. According to Hernandez, Fernandez and
Baptista (2014) research of this type is only limited to describe the particularities of a context

and its actors, to understand how they relate or interact in it, in this case it is about showing how

21



UNIVERSIDAD . .
ICESI University
I C E S I MA in Teaching English as a Foreign Language

students develop the activities proposed to be carried out in the English class and the results

obtained from them.

It is a cross-sectional study because information is only collected at a single moment, i.e.,
this occurs from the session where the teacher began to implement the first of the proposed

activities until the final one, which means that the research is only located in that period of time.

4.1 Tools and gathering techniques

The idea of the research began because oral interaction and oral intelligibility are key factors
in the day-to-day communication. The tools that will be applied for the investigation to get the
information that is required to fulfill the objective and to collect the data that will be analyzed
are: characterization of the students, pronunciation learning strategies including the pre-test, and

a final oral evaluation to assess the strategies that were implemented during the study.

e Rubric

The rubric was considered at the time of the diagnostics test and was presented to the
students in the initiation of the 2022 school year, with the objective of having tools for grading
and for gathering information through the application and assessment of the different
pronunciation strategies. The rubric was thought and prepared considering the intelligibility

keeping in mind the students’ performance.

e Observation

Observation offers the researcher a distinct way of collecting data. The observation took part

virtually, bearing in mind the pandemic, and that the researcher has a medical restriction and

22
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cannot be part of face-to-face classes. The observation was conducted during all of the class

sessions, pre-test and posttest. During the process the observation served as a primary way of
gathering information in firsthand. Using the rubric as part of the evaluation tool for the students

in each of the sessions.

e Focus group

Interviews are an attractive proposition for the project researcher. Interviews are something
more than conversation. They involve a set of assumptions and understandings about the
situation which are not normally associated with a casual conversion. Interviews are also referred
as an oral questionnaire by some people, but it is indeed much more than that. Questionnaire
involves indirect data collection, whereas Interview data is collected directly from others in face
to face contact. As you know, people are more hesitant to write something than to talk. With
friendly relationships and rapport, the interviewer can obtain certain types of confidential

information which might be reluctant to put in writing.

As part of the last tool for the data collection is a final evaluation applied to the focus
group using the diagnostics test taken at the beginning of the course. The logic of the activity
was to analyze the improvement that the students have had during the process of applying the
pronunciation strategies that enables the students to develop an intelligible oral interaction during
a conversation. The last activity also evaluates the consonantal phonemes 6 and 9§, as part of the
evaluation of the whole process done with the focused group. The students will have a part in the
evaluation by commenting on their experience throughout the sessions developed, this will serve
as a set of activities that can be taken into consideration to be applied in the English program of

the institution.
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Stages of the implementation and gathering techniques

@
=
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5. FINDINGS AND DISCUSSION

On the following chapter, the findings of the investigation are presented considering the

proposed objectives.

5.1 Students’ weaknesses in segmental and suprasegmental sounds in oral speech in

the language classroom.

To identify students' difficulties with segmental and suprasegmental sounds, the diagnostic

test was applied (see appendix 1). The results obtained are described below.

e Students’ characterization

The students that were part of this study and observed are from a public school in the
neighborhood Marroquin Il. The observation and English classes are done virtually because the
head teacher is on a medical restriction and is not able to go to the school for face-to-face
classes. The group is in 7th grade and there are 35 students but since the class is virtual the
connection of the students is not to its fullest, due to internet connection problems and lack of
equipment (computer, laptop, or mobile phone). Keeping this in mind the research will take 6
students from the group as the focused group, to apply the different research tools and

pronunciation strategies.
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- Diagnostic test

Results from the pre-test

NO 1 2 3
1 PP PP PP
2 DP DP DP
)
|_
z
a 3 PP PP PP -
K m
C
4 DP DP PP =
(@)
5 DP DP DP
3] DP DP DP

P= Performs

PP= Performs partially

DP= Does not perform

The diagnostic test activity was conducted in two parts to identify the possible difficulties
of intelligibility in the oral practice of the students of grade 7. The evidence for this activity is
that the students had a partial performance since during the reading exercise there was a
difficulty with the words; "architects”, "thoroughly™, "their", “themselves", "hypothermia”,

"them", "death” and "there". Evidencing a failure in the segmental part of oral production with
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the consonant sounds The unvoiced dental fricative represented with the phoneme /6/ and Voiced

dental fricative represented by the phoneme /d/, since the students when pronouncing the words
in the paragraph have the tendency to pronounce the combination of consonants (th) as in the
word "death™ which they pronounced [def] and not [de6], generating confusion for the receiver,
since each of the words have a different meaning [def] = deaf which means: [de6] = lacking the
power of hearing or having impaired hearing and [de6] = the action or fact of dying or being

killed; the end of the life of a person or organism.

On this aspect, it should be understood that, as there is no correct pronunciation as stated
by Rodriguez et al, (2014), who considers that, if there is not a good pronunciation, it is difficult
to understand the message that is to be transmitted and this makes the receiver not fully
understand what is intended to be said, in this case the students should have pronounced the
consonant sounds The unvoiced dental fricative represented by the phoneme /6/ and Voiced

dental fricative represented by the phoneme /d/, but they did not do so satisfactorily.

This is an extract of the text where the words in relation can be evidenced. "The final
death toll amounted to 912 souls™, this can generate confusion in the focus of the reading and
could lead the listener to get the wrong idea of the text. Another of the segmental processes that
could be evidenced was the pronunciation of the word "them™ which should be pronounced
[0em] but the students had the tendency to pronounce in the following way [ten] leading the
listener to confuse with the number ten in English, in the following segment of the text the
pronunciation of the phoneme /d/ was evidenced, "before the rescuers could pluck them from the

cold sea."
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In this regard, it can be understood that confusion in pronunciation is derived from the

variation of phonemes, because they are confused between one and another, which ends up
conveying a different idea. This is considered by Garcia (2018) who argues that to achieve good
intelligibility it is necessary to promote the correct use of pronunciation taking into account the
variations, which although in the exercise are proposed attending to some requirements they do
not become entirely favorable for students to appropriate them, because the activity sought that
they pronounce correctly, but they failed to understand that variation since their idea about it is

directly related to what they already know or have in their closest vocabulary.

As strengths, it can be heard during the reading, that more than half of the students have
an acceptable fluency when reading. Another strength of the activity is the positive attitude

towards doing the exercise and the effort in wanting to participate in the tests and activities.

Some of the weaknesses presented according to the rubric in the first item, the students
present a deficiency in making an interaction with a person during English classes. This can be
evidenced during the exercise in which a question was asked in the foreign language and the
answer was given in Spanish, for example: "profe que es lo que quiere decir eso en espafiol?”, in
the same way if the student could understand the question, the answer was given in Spanish. It
should be clarified that the questions that were asked were of personal information with
reference to name, nationality, telephone number, etc. These questions were previously presented

for the students' knowledge.

The above shows that, although students manage to embrace the exercise of reading and
pronouncing words, it is difficult for them to understand part of their pronunciation and meaning

at the same time. This is an issue in which teachers fail to teach the second language using the
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strategies according to the teaching context as suggested by the ELT, because it is limited only to

the ability to read, without going deeper into the variation that may have the pronunciation to

bring them a little closer to the meaning of words and their use at certain times.

After collecting this information, it was proceeded to plan the activities in sequence so

that in this way the work of improving the two phonemes in which the students had the greatest

difficulty could begin.

Rubric to measure the pre-test, sequence of activities and post-test.

RUBRIC FOR PRE-TEST

DP DP PP PP p
:gt(ﬂ::gébtlﬁ,rebeut Good Acrticulation
orqmore articulation satisfactory;
_1. Perso_nal prompts/modeli with no Good any errors
interactions more than : . are mild
Personal ng to use two articulation and do not
. ) . Unintelligib | speech . with no .
interactions with le strategies reminders more than impede
staff or peers, and/o? and/or WO intelligibilit
during the English Speech . y or draw
Speech not . reminders .
class. closel approximat attention
appro>></imating ed targeted away from
targeted sounds sounds message
Itis The student
difficult to | The student has Eg:iceable
Zggerstand goéleccel?kélr?or speech ;I]'hefstudent The student
P rTors errors and as few has no
5 Oral requires and requires requires speech BITOrS
iresentations/read repetition help to request help to errors during an
Fn of 3or repetition 1 to 2 e Best during oral oral g
g more times | times during quest presentation .
during one | one brief oral repetition sor presentation
, . no more . or reading
brief oral presentation than 1 time readings
presentation | reading. during a
or reading ring
brief oral
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to be presentatio
understood. nor
reading.
The student
The student | The student
attempts to The student
talks repeats what he e The student
. ) clarify his . makes
without said when sometimes .
bein requested but speech to identifies corrections
3. Self- g g the best of automatical
. understood | without o any
correction/Effort : his ability ... | lywhen he
. and without | attempts to pronunciati | .7 " .~
to repair . when . identifies
any repair error on mistakes
prompted any
attempts to | sounds or speak and corrects -
or when pronunciati
correct to the best of them .
L asked to on mistakes
errors. his ability.
repeat.

P= Performs

PP= Performs partially

DP= Does not perform

» Sequence implementation

The implementation of the pronunciation strategies using a sequence that are going to be

described as follows:

Activity 1. The initial activity called “awareness-raising” as expressed by (Thornbury, 2005)
a learner might find a ‘hole’ in their language proficiency because of being incapable of
expressing a particular idea. The activity is done in Spanish with the logic that the students can

identify any problems in their pronunciation and how important the oral intelligibility is for the

30



UNIVERSIDAD . .
ICESI University
I C E S I MA in Teaching English as a Foreign Language

oral interaction in the L1 or L2. The second part of the activities proposed, consist of the

diagnostics test, Pronunciation Learning Strategies and posttest.

The sessions were conducted in English and Spanish since the students needed some
instructions in Spanish to have a better comprehension of what is needed from the focused group.
The diagnostics test is presented with the use of a rubric, the intention to check the intelligibility
and what sounds are identified and search for the possible solution. During the interview and
reading section the six students are going to be observed and the session will be recorded for
further analysis. The diagnostics will serve as a tool to see in what condition the students begin
the school year bearing in mind how intelligible their oral communication is. Based on the
diagnostics test the segmental and suprasegmental findings led to the application of the IPA
alphabet for the students to start focusing on these two sounds, the unvoiced dental fricative 0
and voiced dental fricative 8, and with the use the book Ship or Sheep by Ann Baker, the use of
this book helps the students with different kinds of pronunciation and listening drills needed to
generate the awareness to identify which is the target sound needed in the specific utterance and
during a reading drill. During this part of the application of the different tools such as (PLS). The
applications of the pronunciation learning strategies will take part during one month of class each
one with different types of objectives. With the help of the didactic unit the students of the
focused group will prepare a conversation with the given prompts and the target sounds unvoiced
dental fricative 6 and voiced dental fricative d, are going to be taken into consideration with the
intelligibility of their conversation. The sessions will be recorded to have the evidence to analyze
in the next chapter of this report. As part of the analysis, the students’ comments are taken into

consideration to get the feel of how they felt during the process and development of the different
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tools of the report. This information will serve to get a better view of the students’ process with

the learning of the foreign language.

e Implementation of the strategies

Results Chart

STUDENT SESSION 1 SESSION 2 SESSION 3 SESSION 4
1 DP PP PP PP
2 DP DP DP DP
3 DP DP PP PP
4 DP PP DP PP
5 DP PP DP DP
6 DP DP PP DP
P= Performs

PP= Performs partially

DP= Does not perform
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Session 1 March 9th

Class Objective: Identify the phoneme /6/ through a minimal pair listening and
pronunciation exercise, with the phonemes /s/ and /f/ with the help of the book Sheep and Ship

pg. 151.

The development of the class began with the study of consonant phonemes, a video was
presented in which the students were put in context to identify and listen to the sounds and
phonemes of the variants that can be heard in English, with the help of the video: Consonant
Sounds | International Phonetic Alphabet (IPA)
(https://www.youtube.com/watch?v=4g27iRUkfps). The logic of presenting the video is so that
the students could have an induction in the position of the articulations to make a sound, mouth,

tongue, lips and all the different parts of the mouth needed for the task of producing sounds.

Because of the first session the students could not make the difference between the two
phonemes first with /0/ and /s/, some of the difficulties were evidenced when the student had to
repeat the word they heard as an example. To students 1 - 6 when they had to pronounce the
word "think" which is phonetically translated [01gk] the students made the pronunciation [tik],
which generated a frustration among them for not being able to make the sound as the audio they
were listening to. In the same way the students also had difficulty in the words "sum™ and "thum"
when pronouncing the word, the sound was assimilated as [tam] evidencing in this way a great

difficulty in the identification and comparison between the two phonemes see appendix 1.
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2 Minimal pairs A
Sound 1
G2 ‘
bl mouse
I \hata sweet litle mouse!
E5+f6:166 sum
s this sum OK?

&

’ sick
P! 'S very sick
‘ ! sink
He's sinking
ﬁg ) pass
These's 2 mountain pass

Sound 2
]

mouth

fihat 2 sweet [te mouth!

-
thumb N

s this thumd 0K

thick =

1t's very thick

think (=)
He's thinking B

path

s amountan path, T ;k

ICESI University

MA in Teaching English as a Foreign Language

In relation to the above, it can be argued that students fail to distinguish the variations of

the phonemes addressed. This occurs because they are more concerned with imitating the accent

leaving aside the correct pronunciation of the words, a situation that is unfavorable in the

variation as proposed by Volin and Skarnitzl, (2018) because it is not achieved that students can

pronounce well, without doing what a native speaker would do, because what is sought is that

their message can be understood.

In addition, it can be understood that, in the absence of good pronunciation while

maintaining the rule of communicating the message well, it ends up being confusing because the

message is not received correctly by the listener, which ends up generating difficulties at the time

of understanding. On this aspect Hogan (2012) has suggested that the difficulties in

pronunciation are because students sought to make it the same as if they were native speakers,

when in fact only a slight variation of it is sought, what matters is the understanding of the

message.
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As for the second activity of minimal pairs, the students had as a reference the phoneme

[t/ which they did not make the sound that was being posed in the second exercise. When doing
the round table, the students concluded that for them it was understood as the same sound /f/ and
not /0/. For this exercise, you considered the words presented in appendix 2. Some of the
reflections obtained at the end of the session was that they had an opportunity to make sura that
this type of activities could help them to improve on their pronunciation and intelligibility. See

appendix 3 to see an example of the second minimal pair answered by a student in reference to

the phonemes /f/ and /6/.
Appendix 2
Minimal pairs B
Sound 1 Sound 2
ifl 16/ Fag!
first thirst e
He's gotafist  He's got a thirst, 3
fin  thin ¢
Afin soup, please. A thin soup, please. ©
half hearth ( N
Id like a half. ~ 1'd like a hearth. )
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Appendix 3

Bearing in mind the above, it can be suggested that students do not achieve a correct
pronunciation due to the confusion of the sounds /f/ and /6/, a situation that may be related to the
lack of knowledge of the variation that exists at the time of pronunciation, considering that both
sounds can become the same for them. The reason for a good understanding of what is being
communicated is directly related to the understanding of the language variation as stated by
Lippi-Green (2012) when considering that accent is a fundamental characteristic for the teaching
of English due to the need to understand messages and not to be subject to an imitation of the

accent of native speakers.

Session 2 March 16t

Class objective: Pronunciation practice emphasizing with the phoneme the unvoiced dental

fricative /0/.
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After doing the first test where the first exercise of identification and minimal pair was

put into practice, in this exercise of session tow, it was intended that the students could do a live
practice with different words but having only the phoneme /6/. In this way, an understanding
between pronunciation and intelligibility could be constructed using single words. See appendix

4 to have an idea of the words used.

Appendix 4

three thirsty thankyou thousand Thursday author
Catherine  Samantha nothing something mathematician
Ruth Roth worth month moth moths

Each student in the target group had to read it and, in this way, a practical exercise could
be carried out in which a segmentation problem could be evidenced in the different words of the

same phoneme.

With the result in mind, some of the weaknesses presented is that some of the students of
the focalized group still have segmental confusion between the two phonemes presented in
session 1 /f/ and /6/. Unlike three students who managed to have an improvement in performance
compared to session 1. As the comments from the focused group interview to the students 1, 4, 5
the repetition drills done during the session helped them improve the pronunciation and
intelligibility of the words in the exercise. As an aspect to improvement for the students is the
time that they can spend and what other tools could be used to make this task easier for them. As
a weakness, presented in the evaluation and analysis of this session focusing on student number
six (6) who is presenting many deficiencies in the pronunciation of words from this activity. As a
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result, the student is presenting poor intelligibility when doing an oral practice. A suggestion

from the teacher was made for the student to do different drills by listening to the audio and

repeating the words to be able to memorize the target sounds.

Session 3 April 6", 2022

Class objective: Identify the sound of the voiced dental fricative /d/, with the listening practice

and minimal pairs pronunciation activity using the book “Sheep and Ship”, Unit 43 pg. 155.

To start session 3 as a first introductory activity of the two phonemes, the video "English
Sounds - The Two TH Consonants [0] and [0]"
https://www.youtube.com/watch?v=nIKNo1TGALA is proposed, which introduces how to have
the articulation position, which as it was also presented in session 1. It also gives a review of

some words with the phoneme [0].

In this part of the session, after listening to the video and doing the exercise of repeating
sentences with the phoneme [d], the focused group worked individually so that each student
could make a sentence with the phoneme [d], that was the object of the class see appendix 5.
During the evaluation and analysis of the session it is evident that there is a minimum
improvement in some students who did not perform well in sessions 1 and 2. The small
improvement in these students is because they worked on word repetition exercises with the two
phonemes as recommended by the teacher. It was also suggested that they do the exercise of
writing and reading aloud what they wrote in English so that there is an opportunity for the
student to get acquainted with the target sound. As homework, the students had to copy a series
of words considering the phonetic transcription in which they could evidence the phonemes [0]
and [0] seen in the previous sessions see appendix 6. The words that were set as homework will
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be presented below. It was also suggested that they use two links, one to look up how the

phonetic transcription of the words was done and the other link for them to record their voice
reading the words with the help of phonetics. This work was to be sent to the teacher's email to
follow up with the students who had any deficiencies. VVoice recorder https://vocaroo.com/ and

link to do the phonetic transcription. https://tophonetics.com/.

18/

Than - that - the - their - them - then - there - these - they - this - those - though - thus - within

although - another - either - neither - other - together - whether - with

16/

bathe - breathe - clothe - smooth - soothe - algorithm - bother - brother - clothes - clothing -
farther - father - feather - further - gather - leather - logarithm - mother - Netherlands - northern -

rather - southern - rhythm - weather - worthy - baths - mouths - paths — youths

Appendix 5

- Did these people talk about their neighbours? &
- Well, yes they talked a bit ... er ... about ... this and lhat.m
- [hat's what I hate about those people. I'hey're there at
their windows just watching everybody in the street,
and then they gossip about it for the next week.
- Everybody talks about other people. I mean here you
are talking about them!
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Appendix 6

—
Sound 1 Sound 2
/d/ 10/
Dan than
Smith is bigger, Dan Jones. Smith is bigger than Jones.

day they
Day arrived. They arrived.

dare there
Jim dares his friend. Jim there’s his friend.

doze those
Doze after lunch. Those after lunch.

ida either
| don't know her sister, Ida. | don’t know her sister either.

As a positive reflection of the students with this exercise was that it helped them to
understand the symbols found in the dictionaries and which they did not know what they were
for. Also, as they listened to the audios of the students who were able to send the exercise, it
became evident that intelligibility could be improved by doing repetition exercises and the
importance of phonetics for their good development and usefulness of oral practice, see appendix

7 for a sample of the homework for session 3.

Appendix 7

i
f A
W

v
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The above allows the understanding that one of the key issues in the development of the

activities is the repetitive exercise of pronouncing the words where the phonemes that cause
confusion are found. This can be considered necessary in the sense of providing greater
confidence in the students to learn the correct way to pronounce the words that have the
phonemes and the possibility of understanding how they vary from one to another, being able to

distinguish them when listening or establishing an oral communication.

In this sense, according to the Modern Language Journal (2019), it is about making
students understand that pronunciation cannot be limited only to an exercise of memorizing

words, but rather it is about assuming the way of communicating with them in a given context.

Session 4 April 27th, 2022

Class objective: Pronunciation and listening practice with minimal pairs with emphasis on the
symbol The Voiced dental fricative /8/, with the activities form the book "Ship and sheep” pg.

157. Evaluate if the student had an improvement with the phoneme /8/ compared to session 3.

To conclude with the activities related to the phoneme /d/, the students are going to do
two exercises, the first one consists of listening to an audio and identifying which of the two
sounds is the one that can be identified by marking with an X. The two phonemes to be
considered are: [d] and [8]. The second exercise consisted of students doing the exercise of
pronouncing each of the columns considering the two phonemes that were worked on in the

previous exercise.

The development of the first exercise resulted in students minimally fulfilling the

objective of the session since they could not identify between the two phonemes and this could
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generate some confusion with the minimal pairs in which they chose the one they should not

have, especially the student numbers 1, and 3 that are found in the appendix 8.

Appendix 8
f Tick the words a) or b) that you hear in the sentences.
1 a)Ida | beither  []
2 a) day ] b) they :
3 a) dares : b) there's :
4 a) size : b) scythe ]
5 a) bays : b) bathe F
6 a) boos : b) booth :

In the final exercise the students who had a better performance of the focused group were
students 3 and 4, since previously and considering sessions 1, 2 and 3 they did not have a good

performance especially with the phoneme /6/.

It can be concluded that the students who had a better performance during the application
of the pronunciation sequences were students 1 and 4, evidencing that student number one has

been constant in its performance having as results in most of the sessions PP= Performs partially.
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e Posttest
RESULT CHART
NO 1 2 3
1 P PP P
2 PP DP PP
(p]
|_
Z
L
% 3 P P P o
> 0
’ £
4 P PP PP o
(0)]
5 PP PP P
6 PP PP PP
P= Performs

PP= Performs partially

DP= Does not perform

For the posttest evaluation, the same reading and interview questions were applied, the
questions had reference to personal information questions. The pronunciation section which
consisted of a reading passage of about one hundred and fifty words (150) see appendix 9. The
posttest took place in a virtual session and consisted of six students who also presented the

pretest in the month of February.
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Appendix 9

Unsinkable Ship

Naval architects never claim that a ship is unsinkable, but the sinking of the passenger-
and-car ferry Estonia in the Baltic surely should have never happened. It was well designed
and carefully maintained. It carried the proper number of lifeboats. It had been thoroughly
inspected the day of its fatal voyage. Yet hours later, the Estonia rolled over and sank in a
cold, stormy night. It went down so quickly that most of those on board, caught in their dark,
flooding cabins, had no chance to save themselves: Of those who managed to scramble
overboard, only 139 survived. The rest died of hypothermia before the rescuers could pluck
them from the cold sea. The final death toll amounted to 912 souls. However, there were an
unpleasant number of questions about why the Estonia sank and why so many survivors were

men in the prime of life, while most of the dead were women, children, and the elderly.

Objective: Evaluate the improvement of the intelligibility using a reading passage and personal

information questions.

The last activity was the posttest, once again the activity consisted of a reading practice
of a passage, the same one that was used in the pretest, and the final evaluation exercise
consisted of some questions about personal information. The logic for this part of the test was to

evaluate the improvement of the intelligibility of the reading and in a communicative situation.
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During the reading exercise the students presented fewer segmental and intelligibility

difficulties compared to the pretest. Some of the noticeable findings are that five of the six
students were able to have a better performance than in the pretest, some examples were clearly

in the pronunciation of the following sentences:

1. “The final death toll amounted to 912 souls.”

2. “before the rescuers could pluck them from the cold sea.”

3. “there were an unpleasant number.”

As indicated in the chart student 3 was able to perform the pronunciation including the

sentences that he had the most difficulty during the pretest.

The other 5 students had an improvement with the words, “thoroughly”, “their”, even

thought they had to try to remember what the target sounds of those words either /6/ or /3/.

On part number one on the grading chart which refers to the personal interaction during a
communicative exercise, on the rubric it is on the first row. It is evidenced that students had an
improvement during this section of the test. This is because during the questions asked about
family, name, age, the answers were understood without having to ask the students to repeat the
answer or because there was an intelligibility confusion. There were still some comments about
the translation of the question as it happened in the pretest, but once the student had knowledge
of the question the answer was given. Students 1, 3, and 4 had the best performance during the
posttest and also presented an improvement during the 4 sessions where a series of sequence

activities were performed specially with the phonemes /6/ or /0/.

45



UNIVERSIDAD . .
ICESI University
I C E S I MA in Teaching English as a Foreign Language

With what was previously mentioned allows the understanding that in pronunciation to

achieve a good level of intelligibility starts from the recognition of the difficulties with
phonemes, at the same time, it is considered important to maintain the ability to identify them
due to the constant use of words known to the students, since not having within their vocabulary
the use of these words, it will be difficult to distinguish them in the oral interaction with another

person.

Among the issues to be addressed, taking into account what was done in this last
evaluation, is the possibility of achieving that students can distinguish the differences between
one phoneme and another, for this reason, pronunciation could contribute to reduce confusion
and therefore the low level of intelligibility, all this is achieved with oral practice, although it is

very repetitive, it does contribute positively to the improvement of communication.

e Overall review of results

During the pronunciation strategies, the students were able to realize their performance in
relation to how they developed the activities, this was because they were able to evaluate their
own learning during the focus group, when they were asked about how they had studied or
reviewed the lesson they had seen; As an answer there were some in which they referred that
they had downloaded Apps for learning English such as Duolingo which has an option to
practice pronunciation, another of the answers about learning was that one of the students used to

practice by repeating songs in English.

What was previously mentioned is constituted in the ways in which students face the
difficulties to achieve a good pronunciation, because they consider that they can improve it and

thus be able to clearly communicate the message when they are in a conversation or reading a
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text, a situation that contributes to the search for strategies to learn the language and make

themselves understood.

In addition, procedural learning can be considered, because the students were able to do a
series of exercises and their good performance can be seen in the tables that were evaluated
during each of the class sessions, the last one being the post-test. Not all the students were able to
improve in intelligibility, but it was a great advance for them to generate confidence in the
awareness of the practice exercises; while, with the students who did not obtain a good
performance, it is possible that they were not attentive and concentrated %100 because the
sessions were virtual and for reasons that may carry legal procedures the students had the camera
turned off. A final reason is that some students were not able to be connected during the whole
sessions or the phone data was not enough for the whole session, the student being sporadic can
also affect because the student was not in the repetition section or in a practice that was done in a

portion of the class.

The fact that the strategies focused on teaching students about the speaking skill. It is
analyzed through the different strategies that the approach was of a useful functioning, as it
presented images of minimal pairs in which students could review what they learned by
obtaining a good and intelligible pronunciation. The help of the IPA was an important part in the
creation of the students conscious on the different pronunciation and how words could be
pronounced or by using the dictionary the student might have an opportunity to read the phonetic
transcription and have an idea or a small clue for having a good and understandable

pronunciation.
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During the development of the activities the students expressed that they were of good

use. The acceptance and good development of the activities could allow the students to look for
different tools that would contribute to the improvement of pronunciation. In the focus group,
students mentioned that during the minimal pair exercises with the phonemes [d] and [d]. The
students were able to realize that pronunciation is not often pronounced how it is written but that
something very minimal could make the difference between one sound and the other. One
comment that might have caught their attention was "Profe, por fin pude entender cuando usted
decia que en inglés no siempre se pronuncia como se escribe.”, The comment had reference to
the teacher and how during the classes the topic of pronunciation always had room to expand the

importance of a good conversation with intelligible pronunciation.

5.2 Discussion

In the search for the different data for this study there were three steps for getting the
intended information. The first one, was the pre-test (diagnostics) which included an awareness
activity in Spanish. The second activity proposed for the data collection was the pronunciation
learning strategies. And finally, there was a posttest to gather the information needed to complete

that specific part of the research.

At the beginning of the diagnostic activity, was possible to understand several situations
related to the students’ performance in relation to pronunciation in order to achieve a good level
of intelligibility and the teaching of English. The first thing is to recognize that, although the
students have received instruction and knowledge about the contents of the language, their

performance is deficient because they are not able to pronounce the words well, it is not
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understood what they mean, and they are usually asking for an explanation of the meaning of the

words or phrases.

The awareness activity in Spanish had the intention that the students identified any
mistakes in their mother tongue, such as segmental sounds that might interfere with the listeners
comprehension of what the student was reading in Spanish. With this activity the students
commented that it was important to know that they still had to improve in their mother language
(Spanish). Out of the six students, four had good pronunciation and flow with the reading, two of
the students had more difficulty with some of the words and the flow of the pronunciation was
slower. From the group of students who read, there were occasions where they mispronounced
some words confusing them with other words, some students had the ability to correct
themselves and others kept going with the reading without noticing the pronunciation. At the end
of the activity the students spoke about how they felt about the reading practice and were very
pleased with how they read. Some students admitted that they needed to improve more on the
pronunciation of some words in Spanish and the fluency. I asked how they felt about the
exercise, and the common answer was positive and confident with how they read and

understood.

The first part of the test consisted of doing a session of questions and answers, the
questions were related with the personal information e.g. What is your last name? How many
brothers and sisters do you have? What is your favorite music? The importance of doing the
questions orally were, 1. To see the student’s ability to remember and answer some questions
that he/she might have an idea of what could be the possible responses and not forgetting the

objective of the project that has a purpose of improving the intelligibility. 2. The students read a
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short passage; this passage was intended for the teacher to observe the fluency and

pronunciation. (see appendix 9). The analysis of the diagnostic test shows that there are
segmental and suprasegmental sounds difficulties presented during the diagnostics test. The

sounds that students had the most difficulty were the consonant phonemes /6/ and /0/.

The sequence of activities shows how important the pronunciation learning strategies
were for the student’s improvement on intelligibility. According to the diagnostics test the
students had to improve on their intelligibility and to focus on the specific phonemes /6/ and /d/.
Consequently, the activities proposed had the intention of training students with the help of the
IPA on memorizing the position needed to make the correct sound. The sequence activities had a

previous instruction with the use of videos, recording links and the tips given by the teacher.

The posttest gave a clear example of the decisive intention of the research to improve on
students’ intelligibility with the use of pronunciation strategies. The result represents how the
learners applied the different strategies proposed in a positive way. As the comments of the
students in the focus group shows that they are keeping in mind the recommendations for
practicing in their free time and with the use of apps for the specific purpose of pronunciation. A
final strategy used by the teacher was the introduction of the importance of the International

Phonetic Alphabet and how this can help on the independent learning of pronunciation.
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CONCLUSION

The present research was intended to gather information on the student’s low
performance in oral intelligibility in a public school in Cali. The exposed findings may have
several implications in ELT at the public institutions. As a starting point, the findings confirmed
that students have a gap of second language learning between primary and high school specially
in the segmental and suprasegmental sounds this leads to intelligibility problems in oral practice.
The research can serve a leap for the institution and the teachers to think of ways to improve the

oral intelligibility of the students in high school.

It is understood that although intelligibility is not a key issue for most teachers in charge
of teaching English, they are the ones called to innovate in the educational practice they have
been developing for some years and fulfill the key purpose, to ensure that students can
pronounce words correctly, not to become like native speakers, but to communicate well what

they are trying to say, in other words, that the message is clearly understood.

As part of the analysis of the results it is important to mention the positiveness from the
pronunciation learning strategies that were proposed. And how these were increasing the
student’s confidence as it is shown in the activities chart on students 1 and 3, who had the best
performance during the sequences and posttest. Another positive aspect is how the students are
aware of the importance of the pronunciation and intelligibility, as mentioned by one of the
students during the focus group interview “las actividades me ayudaron a tener en cuenta que
alguna persona se puede confundir cuando pronuncio una palabra de manera incorrecta.”, with

this in mind, with the knowledge presented during this study the students have other options for
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studying English, not only studying the grammar but also the phonetic alphabet emphasizing in

segmental sounds.

Although this research was performed to a small group of students, the results showed
improvement in students’ pronunciation therefore intelligible speech was brought up in their oral
interaction practice. In addition, it is important to mention that research on the topic can be
explored in a broader way using the phonetic alphabet, this will give the students a broader

aspect of how this topic can help to improve the intelligibility issues.

Keeping in mind that the responsibility cannot fall on the teachers of the area because of
the situation of preventive isolation due to COVID-19, the possibility of continuing with the
classes in a normal way was a challenge that implied adjusting the area and classroom plans,
attending the requests of the students in a personalized way, at the moment of connecting to
class, most of them had no possibility of connecting, which in the end ended up affecting the

formative process, which implied gaps that cannot be filled from one moment to the next.

On the other hand, teaching was also affected due to the constant adjustments in the
students' time and responsibilities. All this made us think of the need to review what could be
done, but not before knowing the current status of the students in terms of the skills and

competencies they should develop in the area.

As a recommendation to the institution, | want to mention that the pronunciation should
be a primary topic during our English classes. Not only focus on the grammar practice because it
is important to remember that students should understand English as a Lingua Franca, as
mentioned in the presentation of the Colombian Ministry of Education. “Colombian citizens will

be able to communicate through English with internationally comparable standards. This will
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contribute to the insertion of the country in the processes of universal communication, the global

economy and cultural openness” (M.E.N. presentation, 2006). This is a key moment for students
in public schools to start having a better education in the second language with emphasis in

pronunciation.

In accordance with what was presented above, it can be stated that students need to
improve their performance in the area of English, at the same time the institution is urged to start
promoting a more effective teaching of the area in didactic terms, that is to say, that the strategies
can be much more effective and correspond to what the MEN has oriented, training and/or

formation is needed to support the pedagogical processes of the area in the institution.

Additionally, it should be noted that the students participating in the research were
willing to comply with what was proposed in each of the activities, participated actively, always
asked questions about each of them, contributed to create a learning environment that allowed
the feedback of the knowledge studied; at the same time it was possible to understand how the
students assume the area, because they do not always want to study another language and even

less when the time and educational needs are mandatory to do so.
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ATTACHMENTS

Appendix 1. AWARENESS ACTIVITY IN SPANISH 1

Lesson Plan

Teacher: James J. Grijalba R.

Length: 45 minutes

GRADE: 7" GRADE

BLR:

TOPIC:

Obijective: Proposal for activity in Spanish for the students to analyse if

they can identify any problems with their pronunciation in Spanish
such as any mispronounced words or special sounds in Spanish that
might interfere with the understanding of what is being read or

spoken.

Grammar:
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Class development

During this activity the https://aprenderespanol.org/pdf/gato-negro

students will practice a Spanish Reading is on the bottom of the page.
reading on that | have found on the

following webpage.

Each student will have the
opportunity to read the story and the
other partners will listen carefully
identifying any pronunciation
mistakes or difficulties that each

other might have.

The idea is to make each
student, or a group of students read
aloud and the others to comment (I
don’t know if commenting on their

classmates is a good idea)

After listening to each
student read and their feedback, |
am going to ask what difficulty they

can identify in Spanish.
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El gato negro

Dos gatitos, nada mas, habia tenido la gata de Dofia Casimira Vallejo, y ya habian pedido a la
citada sefiora nada menos que catorce. Y es que los gatitos eran completamente negros, y
sabido es que hay muchas personas que creen que aquellos traen la felicidad a las casas.

De buena gana Dofia Casimira no se hubiera desprendido de aquellos dos hijos de su Sultana;
pero su esposo le habia declarado que no queria mas gatos en su vivienda, y la buena sefiora
tuvo que resignarse a regalarlos el dia mismo que cumplieran dos meses.

Mucho tiempo estuvo pensando donde quedarian mejor colocados; el vecino del piso bajo
perdia muchos gatos y no faltaba quien sospechase que se los comia; el tendero de enfrente
los dejaba salir a la calle y se los robaban; la vieja del cuarto entresuelo era muy econémicay
no les daba de comer; el cura tenia un perro que asustaba a los animalitos; y asi, de uno en
otro, resultd que los catorce pedidos se redujeron para Dofia Casimira solamente a dos,
casualmente el nimero de gatos que tenia. Aun asi, no acabaron sus cavilaciones.

Moro, el mds hermoso y mads grave de los dos gatitos, convendria mejor a Dofia Carlota, la
vecina del tercero de la izquierda, que tenia una hija muy juiciosa a pesar de sus cortos afios;
pero Figaro (asi nombrado por el marido de Dofia Casimira por haberle hallado un dia jugando
con su guitarra), no estaria del todo bien en casa de don Serafin, cuyos nifios eran muy
revoltosos y trataban con dureza a los animales.

Pero al cabo, como el tiempo urgia, Morito fue entregado a Dofa Carlota y Figaro a Don
Serafin.

Ambos fueron adornados con collares rojos y cascabeles, y Blanca, la nifia de la viuda, y
Alejandro y Pepita, hijos del caballero, que también era vecino de Dofa Casimira, habitando
en el otro tercero, no dudaron ya que en sus moradas todo seria bienestar y ventura con
haber llevado a ellas a los dos gatitos.

Al pronto la casualidad vino a confirmar aquella idea: Dofa Carlota gané
un premio a la loteria y D. Serafin, que estaba cesante, fue colocado con
doce mil reales en un Ministerio.

-iEl gato negro! -exclamaban los chicos.

-iEl gato negro!

Lo que no impedia que Alejandro y Pepita maltratasen al pobre Figaro, que, cuando podia, se
vengaba de ellos clavando en sus manos los dientes o las ufias; pero como era tan pequeio
no les hacia gran dafio.

En cambio Morito pasaba los dias en la falda de su joven ama y las noches en un colchoncito
muy blando que hizo Blanca para el gato en cuanto se lo dieron. Demostraba él su contento
con ese ronquido acompasado que en los gatos es indicio de felicidad completa, y es seguro
que si hubiese sabido hablar no hubiera dejado de decir a Dofia Casimira que no podia haberle
proporcionado una casa mejor.

Julia de Asensi (Adaptacion). Imagen: openclipart.org. Mds recursos www.aprenderespanol.org

Texto disponible bajo la Licencia Creative Commons Atribucién-Compartirigual 3.0
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DIAGNOSTICS TEST 2 rubric adapted from:

https://www.rcampus.com/rubricshowc.cfm?sp=yes&code=XXX5X3X&

RUBRIC FOR DIAGNOSTICS TEST

1pts 2pts Jpts 4 pts Spts
Intelligible, but requwred_three _ _ Aiculation satisfaciory
) or more prompts/modeling to | Good arficulation with no more !
Personal interactions : . ! .| any errors are mild and
. use speech strategies than two reminders Good articulation with i
Personal interactions with R do notimpede
; Unintelligible and/or and/or no more than two -
staff or peers, during the ; inteligibility or draw
: Speech not closely Speech approximated reminders X
English class. ; attention away from
approximating targeted fargeted sounds
message
sounds
Itis difficult to

understand and
requires repetition of

The student has naticeable
speech errors and requires

The student has noticeable
speech errors and requires

The student has few

The student has no

Qral presentations/reading 3 ormore t\m_es help to request repetition 1to | help to request repetition no speech efrors during errors during an oral
during one brief oral : } ; - | oral presentations or
; 2 times during one brief oral | more than 1 time during a brief ) presentation or reading
presentation or readings
i presentation reading. oral presentation or reading.
reading to be
understood.
The student talks The student repeats what he The student The student makes
) : ; The student attempts to clarify : ! )
without being said when requested but . | somefimes identifies corrections
Seff-correction/Effort to ! his speech to the best of his
understood and without attempts to repair - any pronunciation | automatically when he
repair . ability when prompted or when| _ !
without any attempts | error sounds or speak to the mistakes and corrects identifes any
i asked to repeat. i !
to correct errors. best of his ability. them pronunciation mistakes
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GRADE: 7" GRADE
BLR:

TOPIC:

Objective: Objective:

With the diagnostics test | want to get an idea of
what can be the positive and the negative intelligibility in

the oral production during an English conversation.

Grammar:

Class development

Activity one:

The student will answer some personal
information questions presented by the teacher; these
questions were previously reviewed by the teacher during
the class and the teacher will ask them randomly. The
questions are based on the personal information that they

have seen in their previous school year.
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https://www.vocabulary.cl/Basic/Personal Inform

ation.htm

Names
What is your name?

My name is

What is your surname / last name?

My surname / last name is

Do you have a nickname?

Yes, my nickname is or No, I don't.
Work & Occupation
What do you do?
lama
Marital Status
Are you married / single?

Yes, | am. or No I'm not.

Do you have a boyfriend / girlfriend?

Yes, | do. or No, | don't.

Family

How many brothers and
sister do you have?
| have brothers and

sisters.

Age
How old are you?

I am years old.

When is your birthday?

My birthday is on the of

Where were you born?

I was born in

Contact Information

Where are you from?

I am from
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What is your partner's name? What is your address?

My partner's name is : My address is

What is your phone
number?

My phone number is

What is your cell phone
number?

My cell phone number is

Do you live with your
parents?

Yes, | do. or No, | don't.

Do you live in a house or
an apartment?

I live in a/an

What is your e-mail
address?

My e-mail address is

Contact Information Habits
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Where are you from?

I am from

What is your address?

My address is :

What is your phone number?

My phone number is

What is your cell phone number?

My cell phone number is

Do you live with your parents?

Yes, | do. or No, | don't.

Do you live in a house or an apartment?

I live in a/an

What is your e-mail address?

My e-mail address is

Free time activities
What do you do in your free time?

In my free time |

What are your hobbies?

My hobbies are :

Do you have any bad
habits?

Yes, one of my bad habits is

Do you snore?

Yes, | do. or No, | don't.

Do you smoke?

Yes, | do. or No, | don't.

Yes, | don't like

.or | like all food.

What is your favourite
colour?

My favourite colour is

Do you have any pets?

Yes, | do. or No, | don't.

What pets do you have?

| have

Which sports do you like?

The sport I like is .
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What type of music do you like?

I like music.

Do you have a favourite singer or group?

My favourite singer / group is

What types of movies do you like?

I like movies.

Do you like to read?

Yes, | do. or No, | don't.

Activity two:

The student will practice reading, the reading is a
short reading, and the student will only be asked to read

one paragraph.

https://www.grammarbank.com/short-reading-

comprehension-passages.html (passage #3)

Unsinkable Ship

Naval architects never
claim that a ship is unsinkable,
but the sinking of the passenger-
and-car ferry Estonia in the Baltic
surely should have never
happened. It was well designed
and carefully maintained. It
carried the proper number of
lifeboats. It had been thoroughly
inspected the day of its fatal

voyage. Yet hours later, the
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Estonia rolled over and sank in a
cold, stormy night. It went down
so quickly that most of those on
board, caught in their dark,
flooding cabins, had no chance to
save themselves: Of those who
managed to scramble overboard,
only 139 survived. The rest died
of hypothermia before the
rescuers could pluck them from
the cold sea. The final death toll
amounted to 912 souls. However,
there were an unpleasant number
of questions about why the
Estonia sank and why so many
survivors were men in the prime
of life, while most of the dead
were women, children, and the

elderly.

POST TEST: MAY 4TH 2022
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Mariana Vela: Slow reader, tried to make good
pronunciation but there are words that are still very difficult

to pronounce including numbers.

Joel Duque: The student presented a good fluency
in the reading. The intelligibility of the pronunciation is
efficient and has the capability to correct himself in the

words he remembers.

Carol Vanessa Cortes: The intelligibility is not
comprehensible during the reading. The student has a
fluency in the reading but the pronunciation of some words
are not well pronounced or does not make the attempt to
correct the sound of the words. The numbers are

pronounced in Spanish.

Luis G. Ramirez: The student reads slowly and tries
to correct some of the words that he remembers. Has
difficulty with the word THOROUGHLY, when the

numbers are read they are pronounced in Spanish.

Juan Camilo Corttez: The student reads fluently and
makes an attempt to correct the words that he knows he has
made a mistake. The numbers are pronounced in English

and with a good intelligibility with a clear speech.
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ACTIVITY 3

GRADE: 7" GRADE
BLR:

TOPIC:

Objectiv Objective:

Emphasize on the consonant phonemes of 6 and J according to the International Phonetic Alphabet

(IPA).

Gramma
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Class development

Activity:

The students
will practice with
some repetition
exercises the
consonant phonemes
0 and 0, with the help
of the repetition the
students will start to
memorize the
difference between
the two phonemes and

the different words

PAGE 151 FROM THE BOOK SHEEP AND SHIP Tuesday March 9™ pg. 152

During the class the students practiced the minimal pairs of the symbols /s/ and /6/, with the
practice of how the articulations of the mouth should be positioned and with different examples of words
and sentences, after the listening and the reading sections the students had the opportunity to practice the

minimal pairs individually, each student of the group had a chance to read one example.

At the end of the activity the students comment about how interesting it is to practice the phonetic
symbols and that they feel the symbols are helping them to keep in mind the importance of a well

pronounced word.

Keeping in mind that the student numbered as number 6 in the diagnostics test is who had the most

difficulty with the repetition and individual practice of the words.

Below are the examples used from the book Sheep and Ship.

72



ICESI University

UNIVERSIDAD
I ‘ E S I MA in Teaching English as a Foreign Language
Profesor:

that have the different

2 Minimal pairs A

sound. Sound 1  Sound 2
/sl [0/
%Z « mouse mouth '
What a sweet little mouse! ~ What a sweet little mouth! \%)
e
¢5+f0+100 sum  thumb §
Is this sum OK? s this thumb OK? ‘
» " -
sick thick
It's very sick.  It's very thick.
oY sink think £
g - He's sinking.  He's thinking. W
pass path &
There's a mountain pass.  There's a mountain path,
1. Brief The second class with the practice of the unvoiced dental fricative /0/, also included the practice of

explanation for the

students about the

listening and repeating with similar sounds or minimal pairs that are on the book Sheep or Ship. During this

73



ICESI University

UNIVERSIDAD
I C E S I MA in Teaching English as a Foreign Language
Profesor:

IPA and the two

phonemes.

activity the students had some difficulty with the sound of the words FIN and THIN, the development of the

activity was a very productive one apart from the difficulty with the sentences with the symbols /f/ and /6/.

The unvoiced Minimal pairs B
dental fricative is Sound1 Sound 2
a consonant £5 T i
sound consisting of an % " : AL
unvoiced dental ﬁat : first thert : {‘\%
fricative. This sound @ He's got a first.  He's got a thirst. :
is represented by the Fou )
phoneme /0/; it may \ fin thin :
also be referred to as A fin soup, please. A thin soup, please. '
an unvoiced th " fos
sound. It forms 0 half hearth )
a voiced-unvoiced 'dlike a half.  Id like a hearth

pair with the voiced
dental fricative sound.

The Voiced
dental fricative is
a consonant
sound formed by a
voiced dental

fricative. It's
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commonly
represented by the
digraph /d/, hence its
name as a voiced th
sound; it forms a
consonant pair with

the unvoiced dental

fricative.
2. Repetition 70/ 78/
. Grammar words Content words Grammar words Content words
practice.
Beginni fth
WZ%IC;WHIHQ orthe thorough, through thank, theory, three that, they, this
After the Mid i anything, author, birthday, although, other, brother, leather,
id position
. everything method whether weather
teacher and the End of the word both bath, health, worth with bathe, clothe

students have had a

https://teflpedia.com/Pronunciation_exercises: /%CE%B8/_vs_/%C3%B0/

simple explanation of
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the consonantal the
teacher will present a
chart with some
words for the students
to practice

pronouncing them.

Pg. 153, today March 16™ the students practiced some listening exercises with minimal pairs of the

voiceless sound /0/.

As a homework the students must practice the pronunciation of the words in the circle and after they
will also practice the dialogue that is presented in the same page. During this class we practiced the minimal
pairs listening th& students listened three times to the audio and made a check mark the word that they hear
if it was sound one or two. After doing the listening exercise the students commented that in some words

the sounds were very similar, and they tend to listen to the sound, the words that the students had the
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On point 3.

1 a) sink

2 a) mouse
3 a) tin

4 a) taught
5 a) moss
6 a) fought

OO n

list below and will be recorded with the pronunciation.

b) think
b) mouth
b) thin

b) thought
b) moth
b) thought

most trouble were the words TIN and THIN, as a homework the students need to practice the words on the

p31 f Tick the words a) or b) that you hear in the sentences.

[]

[]
[]
[]
[]
[]
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3 Dialogue

'w’“ a First practise the target sound /6/ in words from the dialogue below.
Read the words aloud or visit the website to practise.

>< three thirsty thankyou thousand Thursday author ><

Catherine Samantha nothing something mathematician
Ruth Roth worth month moth moths

b In this dialogue, each numbered line has a word that is especially
important because of Ruth’s strong response to what Catherine says.
Read the dialogue and underline the most important word in each

numbered line. Number 1 has been done as an example.

Gossips

March 18 2022

To finish with the voiceless sound /6/, the students will do the reading on the different words shown

on the picture above.

The students commented that the words were difficult but that with practice they might have a chance

to improve on their own pronunciation.
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As the teacher | recommended to the students that they can have the opportunity to check how the
word is pronounced with the help of the google chrome tool in which they can see how the word is

pronounced.
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March 23rd 2022

CATHERINE: Samantha Roth is only thirty.

RUTH: (1) Is she? I thought she was thirty three.

CATHERINE: Samantha's birthday was last Thursday.

RUTH: (2) Was it? | thought it was last month.

CATHERINE: The Roths' house is worth six hundred thousand,

RUTH: (3) Is it? | thought it was worth three hundred thousand.

CATHERINE: Ross Roth is the author of a book about moths.

RUTH: (4) Is he? I thought he was a mathematician.

CATHERINE: I'm so thirsty.

RUTH: (5) Are you? | thought you drank something at the Roths'.

CATHERINE: No. Samantha gave me nothing to drink.

RUTH: (6) Shall I buy you a drink?
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CATHERINE: Thank you.
PG. 154

In today's session the students had the opportunity to read the dialogue that is called Gossips. Firstly
the students copied the dialogue from the book sheep and ship and in couples they practiced the
pronunciation. After they practiced in pairs the teacher played the audio so that the students had the
opportunity to listen to the focused words with the voiceless sound /6/. At the end the students made

comments about the activity and they were very optimistic at the progress they had.
These are the couples who read and these are the comments on each of the couples.

1. Cheryl Nicole: The student has a slow pronunciation and on the key words sometimes does not

pronounce them correctly.

Ana sofia: The student has trouble with the pronunciation and does not complete the words, especially

the key words.

2. Joel Duque: The student who has a good pronunciation during the lessons, sometimes has

mispronunciation of the key words and tries to make autocorrection.
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Diaz Alexander: Thes student has not had much practice due to the fact that during the lessons he has
not had a working microphone. During the lesson he has tried to pronounce the key words and correct himself

when he feels he has made a mistake in a specific word.

3. Pinzon Toro: He has continuously mispronounced the key words, specially the key words with the

sound /6/.

Karoll Cortes: Even Though she has been to all of the units, she still has difficulty with the target

sounds and words.

4. Vela Mariana: During this exercise the student read the words slowly and really paying attention in
detail to the key words. There were some small mistakes on the target sound but she has the idea on

the pronunciation of the target sound and target words.

Nieto Nassly: The student tries to do the correct pronunciation of the target words and self corrects

her mistakes, the student pays attention to the detail in the reading.
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5. Ramirez Wendy: She has been attending two sessions and has an idea of what the target sound was,
she made some mistakes during the reading. At the end of the reading she began to make more

mistakes on the target sound.

William Garcia: The student has been attending a few sessions, the fluency is not so good and also
the target sound was not too noticeable during the reading but the student had a positive attitude towards the

activity.

For homework the students had to record themselves doing the reading of the dialogue and for the
next session we will discuss and listen to the audios from the students including the students who did not

participate during the reading session.

March 30th
Reading comprehension practice and reading of the dialogue

April 6th
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The Voiced dental fricative is a consonant sound formed by a voiced dental fricative. It's

commonly represented by the digraph /d/, hence its name as a voiced th sound; it forms a consonant pair

with the unvoiced dental fricative.

we are going to be using the chapter for the Sheep and Ship textbook. Unit 43 pg. 155

https://www.youtube.com/watch?v=nIKNo1TGALA video of the previous and the new sound
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2 Minimal pairs A

Sound 1 Sound 2
/df 1o/

Dan than

day they
Day arrived.  They arrived.

dare there

y doze those

g M Doze after lunch.  Those after lunch.
\@ L}L \ Ida either
I don't know her sister, Ida. | don't know her sister either.

This is the final activity before the students present their final activity for pronunciation and

intelligibility.

https://teflpedia.com/Pronunciation exercises: /%CE%B8/ vs /%C3%B0/#Minimal pairs use this

Smith is bigger, Dan Jones.  Smith is bigger than Jones.

Jim dares his friend.  Jim there’s his friend.

link to prepare an activity for the students to practice.

Homework
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the students must give the phonetic transcription of the following words. After the students
have finished giving the phonetic transcription they will record their voice pronouncing the words

using this webpage. https://vocaroo.com/

10/ - /8/

than - that - the - their - them - then - there - these - they - this - those - though - thus - within

although - another - either - neither - other - together - whether - with

bathe - breathe - clothe - smooth - soothe

algorithm - bother - brother - clothes - clothing - farther - father - feather - further - gather -
leather - logarithm - mother - Netherlands - northern - rather - southern - rhythm - weather - worthy

- baths - mouths - paths - youths

https://tophonetics.com/ link for the phonetic transcription.

Class April 27th 2022
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Pronunciation and listening practice with minimal pairs with emphasis on the symbol

The Voiced dental fricative /8/, with the activities form the book Ship and sheep pg. 156 - 158
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